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At modern language education, parental roles have been recognized as one of the significant contributors toward 
 the success of children‟s English language learning. In order to understand about how influential parents‟ role 
 are,  there  have  been  a  growing  studies  that  aims  at  exploring  opinions,  perspectives  or  experiences  of  parents 
 toward the learning English of their children.  


This  study  aims  to  explore  the  perspectives  and  opinions  of  Vietnamese  parents  living  in  Finland  about  their 
 children‟s  English  language  education  at  Finnish  priamary  schools.  10  Vietnamese  parents  (n=10)  who  have 
 been  living  in  Finland  from  5  –  20  years  and  having  children  age  7  till  13  (primary-school  age  in  Finland) 
 participated in interview process. The majority of parents (n=8)  whose children study at normal Finnish schools 
 with  English  classes  starting  at  grade  2  or  3  while  two  parents  (n=2)  are  enrolling  their  children  at  English 
 bilingual schools which English teaching starts from grade 1 and accounts for larger amount of time compared 
 to normal  schools. 10 participants are interviewed through  in-person and online  mode.  All interviews are  first 
 recorded  and  then  transcribed  and  qualitatively  analyzed.  Analysis  process  is  inspired  by  ground  theory 
 approach which mainly utilizes techniques of open coding and constant comparison. 


The results reveal three main themes concerning: firstly, parents prefer English learning to follow other mother 
 tongue(s)  language  because  they  believe  that  mother  tongue(s)  language  creates  a  solid  cornerstone  in  which 
 learning  of  English  and  other  languages  can  thrive. Secondly,  parents  value  English  learning  which  occur  in 
 authentic environment and meaningful interaction. Lastly, parents show their trust toward language teachers in 
 particular and Finnish schools in general which can be manifested in different ways. The findings indicate that 
 Vietnamese parents have overall positive attitude and trust toward their children‟s English education at Finnish 
 primary  schools.  Furthermore,  it  also  suggests  that  the  role  of  social  and  cultural  context  which  impacts  on 
 parents‟  attitudes  and  opinions.  The  knowledge  found  in  the  study  is  expected  to  contribute  to  the  mutual 
 dialogue  between  teachers  and  groups  of  parents  with  immigrant  backgrounds  in  achieving  better  cooperation 
 for  the  sake  of  pupils‟  holistic  development.  Therefore,  it  would  be  quite  interesting  for  future  research  to 
 involve perspectives of other immigrant groups of parents or to delve into how parents practically support their 
 children‟s English learning in other social and cultural contexts.
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1. INTRODUCTION 


The viewpoints, opinions and expectations of parents regarding early English language 
 education have been extensively investigated in recent years. The fact that English has gained 
 more important status in all walks of life, especially in the field of education has significantly 
 influenced  how  parents  perceive  and  view  about  foreign  language  education  at  early  stage. 


There is  a large body of previous research focus on parents‟ opinions under the context  of 
 Asian countries where English is mostly taught as a Foreign Language (EFL). For example, 
 Chang  (2008)  examined  Taiwanese  parents‟  attitudes  toward  the  starting  age  for  learning 
 English language; or Hong Kong, Taiwanese and Korean parents‟ willingness to send their 
 children  to  English  native  speaking  countries,  expecting  an  authentic  learning  environment 
 for their children (Hsieh, 2008; Park, 2009). As a matter of fact, it seems like a great attention 
 has  been  drawn  to  study  viewpoints  and  experiences  from  a  group  of  parents  under  Asian-
 EFL  settings.  Little  of  empirical  knowledge  is  known  from  the  group  of  immigrant  parents 
 who have children learning English in the EFL contexts outside Asia. This has resulted in a 
 gap  which  could  be  investigated  further  regarding  the  perspectives  of  immigrant  parents 
 about early English education in non-Asian EFL settings. 


Finland is similar to other Asian countries mentioned above in a way which English is 
 taught  and  spoken  as  a  foreign  language.  According  to  Latomaa  &  Nuolijärvi  (2002),  the 
 availability  of  various  compulsory  languages  (i.e:  English,  German,  Russian,  etc.,)  and 
 optional language to choose from grade 3 up till the end of elementary level has significantly 
 contributed  to  the  promotion  of  multilingualism  in  the  country  (p.157).  Despite  the 
 multilingual idea, English is recognized as a most popular foreign language taught at schools. 


(Nuolijärvi, p.112).  Given  the  status  of  English  among  other  foreign  language,  the  issue  of 
 English  education  has  received  attention  within  Finnish  academia.  For  instance,  in  one  of 
 their  studies  from  Määttä  (2014),  attempts  have  also  been  made  to  see  any  correlation 
 between  Finnish  parents‟  attitudes  and  the  English  performance  of  their  primary  school 
 children.  Yet,  parents‟  attitudes  are  generally  treated  in  this  study  and  thus,  accounts  from 
 parents regarding English learning are insufficiently mentioned.  


At the same time, Finland also emerges as a new immigration country which still faces 
certain  issues  related  to  integration,  particularly  in  how  to  adopt  an  effective  educational 
policy for children with immigrant backgrounds. (Kilpi, 2010). One of the elements proposed 
in  this  policy,  as  mentioned  by  Latomaa  &  Nuolijärvi  (2002)  is  equality.  (p.132).  The 



(8)2 
 difference  between  Finnish  and  immigrant  pupils  in  terms  of  family  backgrounds  is  much 
 likely  to  impact  the  achievement  of  equality.  Under  this  circumstance,  the  lines  of  studies 
 concerned  with  the  voices  of  immigrant  agents,  for  example:  from  immigrant  parents  or 
 pupils‟  perspective  are  particularly  informative  for  educational  policy  maker  during  this 
 process.  


 Nevertheless, as admitted by Saarela (2013) that there is a restriction in the number of 
 studies regarding learning of immigrant pupils under the context of Finnish schools. To name 
 a few, there were Master theses studying about motivation and attitudes of immigrant pupils 
 in  learning  English  (Hirvonen,  2010;  Nakar  &  Salvanto,  2012).  Studies  center  on  attitudes 
 and experiences of immigrant parents are even less discussed, at least with those presented in 
 English language. Meanwhile, viewpoints of immigrant parents about raising kids in Finnish 
 cultures  and  society  have  also  been  taken  into  account  as  mentioned  by  Degni,  Pöntinen  & 


Mölsä  (2006)  and  Pham  (2016).  Despite  not  being  directly  connected  with  opinions  about 
 English learning at Finnish school, the earlier investigations toward opinions and attitudes of 
 immigrant parents shed light for later research to get involved the voice of immigrant parents 
 for  the  sake  of  home-school  cooperation  toward  children‟s  holistic  development  (National 
 Core Curriculum for Basic Education, 2014). 


Given the status and increasing impact of English in Finnish society and the dearth of 
topic investigating perspectives of immigrant parents toward English education, this research 
aims to explore the viewpoints, opinions and expectations of immigrant group of Vietnamese 
parents  about  English  language  education  within  the  context  of  Finnish  primary  school.  In 
addition,  this  paper  also  seeks  to  learn  about  their  hopes  and  expectations  toward  English 
education for their children. 
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2. THEORETICAL FRAMEWORK 


Upon reviewing the literature related to English language education under the lenses of 
 parental  opinions  and  attitudes,  it  is  quite  reasonable  to  trace  back  to  the  origins  or  similar 
 branch  of  research  largely  because  it  helps  pave  the  foundation  for  later  studies.  Gardner 
 (1985)  has  been  known  as  one  of  the  pioneers  who  started  to  highlight  the  significance  of 
 parental attitudes and motivations toward children‟s language learning, specifically how these 
 factors shape children‟s own attitudes & motivation at acquiring the second language (p.108). 


Despite his social-psychology oriented approach into the roles of parents‟ attitudes and scale 
 of  study  areas  remain  under  English  as  Second  Language  (ESL)  contexts,  his  earlier  works 
 has made a vital contribution to the subsequent studies in the way which places emphasis on 
 parents‟ attitudes as an important agent in children‟s foreign language learning. 


In responding to a call for more empirical studies as stated by Gardner (1985, p108) as 
 well as given the influence of parents‟ beliefs, views and attitudes toward children‟s English 
 language  learning  (Gao,  2006),  there  have  been  considerable  studies  examined  parents‟ 


attitudes in the field English education, they yet primarily remain under the ESL context.  In 
 order to make the literature review relevant to the scope of this study which aims at parents‟ 


opinions  about  English  education  under  the  context  where  English  is  taught  as  a  foreign 
 language (EFL), most studies presented in this literature review found under EFL settings in 
 general and Asian EFL setting in particular.  


The  literature  review  will  consist  of  4  main  parts: the  first  part is  an  overview  of 
 research domain related to parental views and attitudes toward early English education. The 
 second  part is  to  review  about  parents‟  views  and  perception  about  the  role  of  English 
 education. The  third  part  is  to  present  how  parents  view  the  optimal  period  for  starting 
 English. The  last  part  is  about  parents‟  attitudes  and  opinions  toward  teaching  quality  of 
 English  language  programmes.  The  review  of  previous  research  under  EFL  settings  is 
 expected to provide a point of reference or the theoretical framework for this study. 


2.1 An overview of research domain concerning parental views and attitudes 
 toward early English education. 


In order to navigate the position of this study within the broader scholar literature, it is 
important  to  discuss  the  research  domains  which  deal  with  parents‟  attitudes  and  opinions 
toward English education. From the majority of literature found under Asian EFL settings, it 
can  be  observed  that  the  initial  interests  emerge  from  the  national  language  policy  which 
prohibited English teaching at kindergarten like in some Asian EFL contexts (Oladejo, 2006; 
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 Chang,  2008  &  Lee,  2008).  From  this  point,  several  studies  started  to  seek  for  the  parental 
 responses toward the “top-down” policy. The most worth mentioning response related to an 
 appropriate age for children to expose to English, from which there has been a divergence in 
 parents‟ opinions and attitudes. While some are quite doubtful or even opposed to the idea of 
 early exposure to English, a majority number of parents believe in the benefits of such. After 
 Oladejo (2006) - the first author to examine this issue in his study at a large scale with 1160 
 participants (p. 156), Chang (2008) then followed by giving further details about how parents 
 support  or  oppose  to  the  policy  by  examining  the  real  ages  which  parents  register  their 
 children in English courses.  


As  it  is  argued  that  parents‟  attitudes  and  opinions  are  manifested  through  their 
 behaviors (Hong & Ho, 2005; Hung, 2007; Phillipson, 2010), therefore it seems like there is a 
 shift  in  investigation  from  seemingly  abstract  themes  of  parental  attitudes  into  a  more 
 concrete  ways  by  providing  how  parents  are  getting  involved  and  what  practices  they  have 
 done  related  to  their  children‟s  English  learning.  Several  practices  such  as  Chinese  parents 
 search for English resources or collaborate with teachers (Lee, 2008); or Hong Kong parents 
 get  engaged  in  their  children‟s  literacy  activities  at  home  by  reading  English  story  or 
 vocabulary, or watching video games (Forey et al., 2016). Later on, attempts have been made 
 to give more insights about the issues of early English education by examining on parent‟s 
 perception about their roles during their children‟s English learning process (Lee, 2010; Lan, 
 2013). Within this research orientation, attention has also been particularly paid to maternal 
 perspectives  in  regard  with  how  they  perceive  their  own  roles  as  first  English  teachers  for 
 their preschoolers at home (Lan, 2013); or what motivates them for teaching English at home 
 (Lan et al., 2012). Personal experience of Taiwanese parents when learning foreign language 
 is also taken into account at Lee (2008)‟s study, providing further insight into how this aspect 
 can impact their opinions and attitudes of English language education. Intrinsically, the trend 
 has moved gradually from merely offering overview of public opinions about a matter of “for 
 or  against”  English  education  before  primary  school  to  delving  into  parents‟  own  voices, 
 practices and their justifications for having such attitudes.  


2.2 Parental opinions about the role of English education. 


Under  the  investigated  contexts,  parents‟  views  toward  English  language  bear  quite 
many  similarities  in  the  way  that  English  holds  such  a  prominent  position  in  children‟s 
academic learning. In Korea, parental opinions toward the importance of English learning are 
examined  through  “English  fever”  phenomenon  (Park,  2009).  As  referred  by  its  name,  the 
phenomenon‟s heat is so severe that it has speeded up the race among parents for providing 
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 children  with  English  language  learning  from  early  stage.  This  heat  is  much  closely 
 associated with the earlier of so-called “education fever” which was expected to be the most 
 powerful  tool  for  upwarding  social  mobility  in  Korean  society.  (Park,  2009).  In  order  to 
 achieve this expectation, Korean parents are not hesitant to send their primary-age children to 
 English native speaking countries for language acquisition in spite of having to spend such a 
 big  amount  of  money.  Moreover,  they  even  sacrifice  their  accompany  with  their  children 
 abroad so that the children can stay in almost zero Korean language-environment. Needless to 
 say, this trend shows parents‟ great devotion and investment in children‟s English learning- 
 like Kim (2006) mentioned that it is for children‟s sake of absorbing language from authentic 
 environments  (as  cited in Park, 2009, p. 53).  In  general,  Korean parents  choose to  make an 
 early and big investment to  their children‟s English  learning because of its immensely high 
 held status which is believed to bring higher social status for their children in the future. 


Other  anecdotal  research  from  contexts  of  Iran,  Greece  or  Turkey  also  mentioned 
 parents‟  opinions  toward  English  learning  at  kindergarten  and  primary  level.  The  broader 
 influence of language policy  has also  been mentioned in  three studies  in  which compulsory 
 English learning at public schools starts from grade 3 at Greece (Griva and Chouvarda, 2012) 
 and at Iran (Hosseinpour, Sherkatolabbasi & Yarahmadi, 2015) and grade 4 at Turkey (Tavil, 
 2009). Despite the official ban of English teaching before primary school, a great number of 
 parents  in  these  studies  agreed  upon  the  prominent  role  of  English  that  they  emphasized 
 English  to  be introduced as  earlier as  possible. Parents  in  Iran are  growing more interest  in 
 English  learning  for  their  children  from  early  age  and  some  even  consider  it  as  the  second 
 most important language (Hosseinpour et al., 2015, p.177). A number of Greece parents show 
 positive attitudes toward the earlier start of English learning; nonetheless, they are aware of 
 the fact that this should go along with suitable teaching methods. (Chouvarda, 2012, p.6). The 
 similar  themes  are  also  recorded  in  Tavil  (2009)‟s  study  about  attitudes  of  Turkey  parents 
 having children at English kindergarten: learning English from the early years gives children 
 a great acceleration or more advantages to  compete in the future job market. Without much 
 doubt,  a  great  number  of  parents  in  these  EFL  contexts  highly  regard  the  crucial  roles  of 
 English learning. It could be likely the case that beliefs to start English earlier is synchronized 
 with  the  level  of  importance  of  English  which  is  perceived  by  these  parents,  whether  it  is 
 associated with social upwarding or job competitiveness.  


2.3 Parents’ opinions about the optimal periods for starting English 


There  has  been  a  proliferation  of  studies  into  parental  responses  toward  the  optimal 
period for children to start English. According to the majority of opinions from investigated 
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 parents, the most critical period for a second language (rather than a mother tongue language) 
 to  be  acquired  certainly  fall  far  ealier  than  the  timeline  introduced  by  language  policy  or 
 school  curriculum.  Oladejo  (2006)  has  been  among  many  authors  to  explore  the  public 
 responses,  reporting  that  Taiwanese  parents‟  attitudes  are  much  more  of  support  toward 
 English  learning  started  before  3rd  grade.  In  his  study,  among  1,160  participants  surveyed, 
 32,7%  of  parents  who  supported  language  education  from  kindergarten  level,  which  is 
 significantly higher compared to those who preferred the starting level at 1st grade (17,8%) or 
 3rd  grade  (26,3%).  The  percentage  of  supporters  suggests  the  most  preferred  period  to  start 
 English is from kindergarten (p.160). This favorable attitudes about early English education 
 before formal schools is comparable to those found in Chang (2008)‟s study conducted two 
 years later, in which more than 40% out of 489 surveyed parents want English teaching for 
 their  children  from  kindergarten.  It  is  worthwhile  noting  that  the  population  of  participants 
 from  both  mentioned  studies  are  heterogeneous  including  parents  who  have  children  from 
 elementary  until  the  end  of  high  schools,  which  generally  shows  the  supportive  trend  not 
 inclusively among parents of pre-primary and primary children, but among a large population 
 of Taiwanese parents for early English instruction programs. 


In  addition  to  the  support  for  starting  English  prior  to  primary  school  can  be 
 dominantly shown in statistic numbers above, there has been considerably positive attitudes 
 toward  the  so-called  “the  earlier  the  better”  among  most  parents.  In  Chang  (2008)‟s  study, 
 among  the  total  of  parents  who  were  reported  to  get  their  children  start  English  at 
 kindergarten, most of them selected kindergarten  age (about 40%) outweighed the percent of 
 those who are for grade 1 (29%) or even 3 (12,7%) as stipulated in government‟s timeline. A 
 majority  of  parents  believed  that  earlier  start,  i.e:  at  kindergarten  would  be  beneficial  for 
 children‟s language development since it is the most appropriate time for absorbing another 
 language (Lin  & Chen,  2016);  or the earlier the  start  it is,  the more likely  that children can 
 master the language later at higher level. (Lee & Chou, 2014, p.7).  


As  such,  “the  earlier  the  better”  idea  is  also  associated  with  parents‟  widespread 
 beliefs  that  learning  English  from  younger  age  will  enhance  ability  to  acquire  native-like 
 accent;  or  self-image,  thus  the  outcomes  would  be  brighter  future  lives  or  gain  great 
 advantages  in  future  job  competitiveness.  (Shang  et  al.,  2007;  Tavil,  2009;  Griva,  & 


Chouvarda, 2012;  Lin  & Chen, 2016). Moreover, the advantages of earlier start can include 
getting children ready for school demands (Lan, Torr & Degortadi, 2012; Lee, 2008; Chang, 
2008).  This  perception  has  also  motivated  parents  to  get  involved  in  various  practices  for 
English  at  home.  Some  of  them  includes  teaching  English  for  their  preschool  children  at 
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 home;  helping  their  children  with  homework  or  reading  vocabulary;  or  merely  providing 
 English materials (Lee, 2008; Lee, 2010;  Forey, Besser & Sampson, 2015;  Lan et al., 2011; 


Lan,  et  al.,  2012).  It  appears  that  the  majority  of  parental  wishes  for  children  to  engage  in 
 English education ended up in short slogan “the earlier the better” that much likely associates 
 with benefits of linguistic acquisition and school readiness which deems vital for pre-school 
 children in many Asian contexts. 


By  contrast,  there  is  also  an  insignificant  number  of  parents  who  do  not  find  it 
 necessary to dedicate the critical period  to acquiring a second language.  In Oladejo‟s study, 
 although  a  small  number  of  parents  do  not  necessarily  agree  with  government‟s  policy  in 
 terms of timeline to start English at the age of 10 (grade 3), they are not entirely supportive of 
 English exposure at  early age, being persuaded by the reason that English would hinder the 
 natural  development  of  mother  tongue.  (p.  161).  Parents  in  Griva  and  Chouvarda  (2012)‟s 
 study  also  argued  that  their  children‟s  brains  are  not  maturely  developed  to  process  two 
 language  simultaneously;  therefore,  do  not  find  earlier  start  of  English  beneficial  for  their 
 children. (p.6). 


Recently,  Lin  &  Chen  (2016)  also  compared  two  groups  of  parents  who  sent  their 
 children to kindergarten with English class and those who chose kindergarten without English 
 class. They found that the second group acknowledged the importance of critical  period for 
 language  learning,  yet  they  didn‟t  find  it  necessary  for  their  children  to  get  exposed  to 
 English  instruction  the  whole  day  at  school  (p.65).  Furthermore,  it  is  also  pointed  out  the 
 second  group  of  parents  do  not  want  their  children  to  be  under  pressure  from  so-called 


“English  learning”  while  still  on  the  process  of  acquiring  mother  tongue  language  (Lin  & 


Chen, 2016, p. 66). These doubtful attitudes not only exist among parents who did not choose 
 English  kindergarten  but  for  those  who  did  not  choose  to  teach  English  at  home  as 
 underscored in Lan et al. (2011)‟s study. These parents stated that they would rather engage 
 the children with mother tongue for five  years before starting English because they concern 
 that  early  English  learning  would  affect  children‟s  ability  to  remember  or  make  them  lose 
 interests in mother tongue language (Baker & Sienkewicz, 2000; Lan, 2013, p.138).  


Whether  the  belief  that  critical  period  should  not  be  dedicated  to  a  second  language 
(i.e:  English)  but  merely  the  development  of  mother  tongue  language  is  justified  by  either 
brain  immaturity  or  the  unnecessary  pressure  of  extra  language,  there  is  a  likelihood  that 
parents  want  their  children  acquire  each  language  in  sequence  to  make  sure  that  English 
should be followed once there is a solid pavement of mother tongue language. 
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 2.4 Parental opinions and attitudes toward English language programmes. 


The  language  policy  which  regulated  compulsory  English  teaching  from  primary 
 onward  in  many  EFL  countries  has  given  the  space  for  researchers  to  delve  into  parental 
 responses about different issues. As parents‟ real voices and attitudes are revealed, the most 
 frequently  discussed  topic  related  to  appropriate  starting  time  for  English  language.  Other 
 than  this  issue  of  starting  time,  there  has  been  an  emergence  in  the  topic  examining  an 
 effectiveness  of  language  programme  from  perspective  of  teachers  and  pre-service  teachers 
 (Nguyen  &  Hudson,  2010)  or  pupils  (Nguyen,  Hamid  &  Renshaw,  2016)  or  evaluating  the 
 implementation of policy into teaching practice at primary levels (Nguyen, 2011). The closer 
 view  at  how  parents  react  toward  the  quality  of  English  langauge  programmes  has  been 
 uncovered  by  Nguyen  et  al.  (2016).  In  this  case  study,  some  issues  in  English  language 
 education  in  Viet  Nam  have  been  mentioned  by  parents,  for  example:  the  effectiveness  of 
 teaching methods. Parents  in this  study generally show their dissatisfaction toward the poor 
 quality  of  English  language  programmes  offered  by  public  schools.  Nguyen  et  al.  (2016) 
 maintained that though  English teachers‟ qualification was not  directly articulated, parents‟ 


attitudes  toward  English  teaching  at  primary  public  schools  in  Viet  Nam  are  certainly  not 
 positive  (p.207).  It  is  most  likely  the  reason  why  parents  seek  private  classes  where  their 
 children can both have communicative teaching with English native teachers and consolidate 
 grammar knowledge with Vietnamese teachers. (p. 201) 


Similarly,  dissatisfaction  about  ineffective  methods  for  teaching  English 
 communication is also shared among Korean parents (Park, 2009). As previously mentioned, 
 it has  been  considered a trend when Korean parents  send  young children to  native  English-
 speaking countries as well as highly value a so-called “only English” environment (free zone 
 of  Korean  language).  A  possible  explanation  can  be  tracked  back  to  their  discontent  at  the 
 English teaching quality at public school, or more precisely the teaching methods that are not 
 deductive to  communicative ability.  Therefore,  Korean parents  would have  good reasons  to 
 send  their  children  to  English  native  environment  in  pursuit  of  better  chances  to  pick  up 
 native-accent  pronunciation  (Choi,  2005).  Griva  &  Chouvarda  (2012)  also  reported  that 
 Greece  parents  were  not  satisfied  with  English  teaching  at  public  primary  schools, 
 specifically teaching methods  used for teaching  young children. They  emphasized on child-
 appropriate methods, namely: game and communicative-based teaching. (p.6), which teachers 
 probably failed to implement properly. Likewise, Turkey parents do not believe in teachers‟ 


qualification  at  their  children‟s  kindergarten  (Tavil,  2009,  p.340).  Indeed,  given  the 
importance  of  early  year  education,  parents  of  preschool  children  would  highly  consider 
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 teachers‟ English competence as one of crucial matters in early English language education. 


(Lin & Chen, 2016, p.65).  


Summary  


The aim of this review is to justify the need for more empirical studies in investigating 
 viewpoints  and  attitudes  of  parents  about  early  English  education  under  EFL  settings, 
 particularly  outside  Asian  EFL  countries.  The  review  is  divided  into  4  main  parts:  firstly, 
 providing  an  overview  of  how  the  issue  of  English  education  from  parental  perspectives  is 
 being  studied.  It  generally  focuses  on  public  responses  using  quantitative  approach  toward 
 the  appropriate  starting  time  for  English.  The  abstract  themes  of  opinions  and  attidues  are 
 gradually shifted into more concrete topic by investigating what  actual practices parents are 
 doing to get involved in their children‟s English learning. Another orientation of study  is to 
 gain  insights  about  parents,  particularly  mothers‟  perception  about  their  own  roles  toward 
 English  learning  process  of  their  children.  By  taking  consideration  into  more  qualitative 
 aspects  of  parents‟  perspectives,  more  lights  are  shed  toward  how  parental  attitudes  and 
 opinions are formed.  


 The  second  part  of  literature  deals  with  how  a  role  of  English  appears  to  parents. 


There  has  been  a  profound  impression  that  parents  under  the  Asian  EFL  contexts  consider 
English  as  one  of  the  supreme  subjects  at  school.  The  success  of  English  learning  can 
significantly  influences  their  children‟s  prospects.  This  mindset  substantially  has  impact 
toward the timeline which parents prefer their children to start English. It is also part three of 
the  literature  review  in  which  the  majority  of  parental  opinions  about  optimal  period  for 
English is prior to primary school age. A dominant number of responses show parents‟ favor 
that sooner children can start with English; the better they will gain in terms of linguistic or 
school readiness. The small percentage of parents is more determined about consolidating the 
mother  tongue  language  before  embarking  English,  therefore  learning  English  should  be 
probably  consequence  after  children  get  into  primary  school.  Last  part  of  literature  review 
discussed the teaching  quality of  early English education at  public schools.  Evidences  from 
previous  studies  show  parents‟  dissatisfaction  in  teaching  methods  delivered  at  primary 
public  schools.  They  suggested  that  the  communicative  approach  and  game-based  teaching 
should  be  applied  for  teaching  English  young  learners.  Since  the  public  schools  can  barely 
meet  this  expectation,  parents  are  more  likely  to  seek  for  private  classes  or  other  types  of 
English education institutions. 
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3. METHODOLOGY 


3.1. Philosophical assumptions 


The  viewpoints  and  beliefs  toward  nature  of  reality  and  how  to  capture  that  reality  is 
 generally  considered  as  philosophical  assumptions  in  doing  research.  According  to  Greener 
 (2011), the position of viewing reality  can be assumed as either external,  independent  from 
 human or internal, constructed by human experiences. With such former assumption, reality 
 is deemed to be out there, objective and separate from individuals while latter one indicates 
 reality  to  be  more  subjective,  personal  and  well-matched  with  individual  experience.  (p.6). 


Accordingly, such different worldviews have led to two assumptions of how that reality can 
 be captured or how us human can acquire that reality. If the reality is independent, thus it can 
 only  be  measured  and  observed  from  the  objective  position.  This  view  is  as  oppose  to  the 
 idea  that  reality  can  only  be  seized  through  understanding  human  and  their  experiences  in 
 case it is constructed by individual human experiences. (McKay, 2006) 


In the field  of science, these philosophical  assumptions  taken by researchers can essentially 
 impact  the  way  of  viewing  the  phenomenon  as  well  as  studying  into  it.  (Cohen,  Manion, 
 Morrison,  2011,  p.5;  McKay,  2006,  p.7).  For  example,  if  the  assumption  is  that  the  social 
 reality  is  already  there  and  separate  from  human  experience,  hence  the  methods  like 
 measuring or quantifying should be included in order to capture it (Mukherji & Albon, 2010, 
 p.251).  By  contrast,  if  reality  is  constructed  by  personal  and  subjective  experience,  thus  it 
 should  be  retrieved  by  asking  questions  and  listening  to  involved  individuals.  (Sikes,  2004, 
 p.21). The two dichotomies of philosophical assumption correspond to what Creswell (2009) 
 put as quantitative and qualitative approach, respectively. 


Beside these two ends of philosophical assumption, the rise of “pragmatism” viewpoint place 
emphasis on the utility of the research questions to yield the useful answers to the real world 
problems. (Cohen et al., 2011, p.26). As such, there are several possibilities that researchers 
can  adopt  depending  on  their  worldviews  and  nature  of  research  questions.  Furthermore, 
being  aware  of  and  able  to  articulate  the  philosophical  assumptions  enable  researchers  go 
beyond  conducting  the  research  just  as  the  mechanical  task,  rather  expanding  the 
understanding about  the  world  and the way we view it (Cohen et  al.,  2011, p.3). And more 
importantly it lends a great support for the choice of research approach, research design and 
methods  of  data  collection  and  analysis  (Sikes,  2004)  which  will  be  presented  in  the  next 
part. 
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 The  aims  of  this  research  are  to  determine  the  opinions  of  immigrant  Vietnamese  parents 
 toward  foreign  language  learning  as  well  as  to  explore  their  experiences  regarding  their 
 children  learning  English  in  Finnish  schools.  As  such,  the  study  focuses  to  learn  about 
 different  meanings  which  parents  perceive  from  their  own  situations  of  having  children 
 learning  English  at  Finnish  primary  schools.  As  a  result,  it  would  be  logical  to  adopt  the 
 philosophical  perspective  which  highlights  the  subjectivity  and  construction  of  personal 
 experience into studying this topic. In another word, based on the philosophical assumptions 
 along  with  the  essence  of  the  study,  qualitative  research  approach  is  chosen  and  will  be 
 clarified more in the following section. 


3.2. Qualitative approach & interpretive paradigm 


The  choice  of  qualitative  approach  has  been  justified  above  due  to  the  philosophical 
 assumption  and  study  aims.  Gibbs  (2007)  has  defined  qualitative  research:  “Qualitative 
 research  is  intended  to  approach  the  world  “out  there”  (not  in  specialized  research  settings 
 such  as  laboratories)  and  to  understand,  describe  and  sometimes  explain  social  phenomena 


“from  the  inside”.  The  terms  “from  the  inside”  infer  much  about  the  characteristics 
 encompassed by qualitative approach which are to be mentioned now. First, it is the aim of 
 qualitative approach which is underscored by Mukherji and Albon (2010, p.251) as to obtain 
 the  detailed  information  like  people‟s  experiences,  attitudes,  motivation,  so  on  so  that 
 researcher  can  understand  some  aspects  of  phenomenon  or  social  life.  Moreover,  the 
 qualitative  approach  also  enables  researcher  to  examine  the  phenomenon  by  using  the 
 research methods that generate words, rather than numbers, for example: in-depth interview, 
 observation  or  questionnaires.  These  types  of  methods  allow  participants  to  describe  their 
 experiences  and  viewpoints.  Additionally,  McKay  (2006,  p7)  also  noted  the  role  of 
 qualitative  researcher as  to  become  part  of  what  being  studied  or  like  Creswell  (2007) 
 acknowledged  as  “an  instrument  of  data  collection”  (p.45).  The  term  indicated  the  natural 
 involvement  of  qualitative  researcher  as  staying  “inside”  with  what  being  studied  while 
 obtaining  the  data.  In  this  manner,  a  qualitative  researcher  possesses  the  position  which 
 allows  him/her  to  make  sense  or  interpret  viewpoints  of  other  individuals  about  the  world. 


(p.21). A position and viewpoint of researchers within the meaning-making process has led to 
another  feature of qualitative approach  –  in which the process of data analysis  is  based on 
interpretation.  That  is  to  say,  researcher  begins  to  give  meaning  to  the  data  by  “making 
inferences,  develop  insights,  attaching  significances,  refining  understands,  drawing 
conclusions”  (Hatch,  2002,  p.180).  To  sum  up,  by  adopting  the  qualitative  approach  and 
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 interpretive  paradigm  in  this  study,  researcher  believes  that  this  would  provide  such  a 
 rigorous tool to answer the research questions.  


3.3. Research questions and research design 


From an initial interest of research in accordance with philosophical assumption, qualitative 
 approach and interpretive paradigm which serve as theoretical foundation, three research 
 questions have been generated as follows: 


1.  What are Vietnamese parents‟ views of foreign language education at the early age? 


2.  What are Vietnamese parents‟ opinions and viewpoints regarding English education at 
 Finnish primary schools? 


3.  What  are  Vietnamese  parents‟  hopes  and  expectations  about  English  language 
 education at Finnish primary schools? 


Figure 3.1. Research design. 
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 3.4. Data collection process 


3.4.1. Participant recruitment and interview modes 


The target informants for this study are Vietnamese parents who are currently in Finland and 
 having children learning English at Finnish primary schools. The participant recruitment ends 
 up  with  10  eligible  parents  who  are  living  throughout  various  cities  in  Finland.  3  out  of  10 
 informants  from  Joensuu  are  interviewed  face-to-face  while  other  7  informants  are 
 interviewed through social network as their wishes. Snow-ball technique is used as a tool to 
 seek for informants. 


All out of 10, there are 8 participants whose children are attending in non-English bilingual 
 schools. These are Finnish primary schools with normal English classes starting from grade 2 
 or  3.  The  other  two  participants  whose  children  are  enrolling  in  English  bilingual  primary 
 school. These are schools with a majority of time dedicated for English language and English 
 instruction programme and can be considered English bilingual schools. 


3.4.2. Background information of interviewed parents 


The  following  table  gives  description  about  the  background  of  interviewed  parents, 
 specifying at their living locations; number of their children; children‟s grades and numbers 
 of  official  languages  they  are  learning;  and  the  type  of  schools  which  their  children  are 
 attending. 


Table 3.1: Summary of parents‟ information backgrounds. 


Partici
 pant 


City  Length of 
 living in 
 Finland 


Number 
 of 
 children 


School 
 level 


Numbers of 
 foreign 
 language(s) 


Types of 
 primary 
 school 


#1 – P1  Joensuu  ~40 years  1  Grade 4  (1) English  Non-English 
 bilingual 


#2 – P2  Joensuu  ~5 years  1  Grade 3  (1) English  Non-English 
 bilingual 


#3 – P3  Joensuu  ~20 years  4  Grade 4  (1) English  Non-English 
 bilingual 


#4 – P4  Oulu  ~20 years  2  Grade 2  (2) English  & 


Vietnamese 


Non-English 
 bilingual 


#5 – P5  Vantaa  ~11 years  2  Grade 3  (2) English & 


Vietnamese 


Non-English 
 bilingual 


#6 – P6  Helsinki  ~10 years  2  Grade 3  (2) English & 


Vietnamese 


Non-English 
bilingual 



(20)14 


#7 – P7  Kaunianen  ~14 years  2  Grade 6  (2) English  & 


Swedish 


Non-English 
 bilingual 


#8 – P8  Tempere  ~ 11 years  1  Grade 3  (2) English  & 


Vietnamese 


Non-English 
 bilingual 


#9– P9  Espoo  ~14 years  1  Grade 1  (2) English & 


Vietnamese 


English 
 bilingual 


#10 – P10  Helsinki  ~ 14 years  2  Grade 1  (2) English & 


Vietnamese 


English 
 bilingual 


3.4.3. Interview questions


Obtaining  data  is  primarily  undertaken  using  interviewing  question.  The  questions  are 
 divided into three main parts featuring the logics of a conversation like mentioned by Hatch 
 (2002):  starting with  “background  questions” would enable participants to talk about things 
 that are familiar to participants, for example: 


-  Since when did you move to Joensuu Finland?   


-  Which cities/municipalities are you living in Finland now? 


-  How many children do you have? How old are they? Which grades are they in?  


-  What languages do your children study at the moment?  


The background information at the beginning can be followed by “essential questions” which 
 aim  to  get  the  key  data  for  the  study.  This  part  was  further  divided  into  two  sub-parts 
 attempting to retrieve information which helps answer research questions: the first part aims 
 to investigate how English learning and teaching are viewed by parents; the second part asks 
 what  experiences  Vietnamese  parents  have  toward  English  language  teaching  at  Finnish 
 schools. (For the interview questions before pilot interview, see appendix 1) 


The essential questions were designed in a way that ask the participant direct information, for 
 instance:  their  opinions  and  experiences  about  their  children  learning  English  at  Finnish 
 schools;  but  also  expected  to  reveal  the  nuances  and  thoughts  that  parents  might  indirectly 
 express, e.g: questions ask about their experiences related to their children using English. By 
 paying attention to “what” and “how” parents react to their children‟s English performance, it 
 is  expected  to  help  researcher  cross-check  information,  particularly  in  terms  of  interpreting 
 parents‟ attitudes and viewpoints more precisely.  


The  pilot  interview  was  conducted  with  a  Vietnamese  parent  whose  children  are  learning 
English at Vietnamese primary schools and one Vietnamese parent who are living in Finland 
and has a child at  the age of two. The two interviews showed much contrast  in  society and 
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 cultures  between  two  countries,  then  obviously  insert  influences  toward  parents‟  thoughts 
 about  English  language  learning.  Moreover,  the  fact  that  primary  school  children  are 
 encouraged to learn more than one language in Finland makes it distinctive from that in Viet 
 Nam.  Taking  this  into  consideration,  the  interview  questions  have  been  adjusted  so  that  it 
 could  cover  the  position  of  English  learning  in  the  realm  of  multilingualism  within  Finnish 
 schools. At the same time, wording for question was also modified so that it becomes short 
 and direct (Cohen et al., 2011, p. 204) 


After  first  few  interviews,  there  seems  quite  obvious  for  participants  that  early  language 
 education  for  their  children  not  necessarily  consists  of  English  but  other    languages.  As  a 
 result, more attention is  also paid to this aspect in subsequent interview-  which finally ends 
 up with one extra theme: opinion of parents about foreign language education at early age.  


The modified version of interview questions after pilot interview includes the questions about 
 parents‟opinions and attitudes toward foreign language education at early age. (See appendix 
 2) 


3.4.4. Semi-structured interviews 


Semi-structured  interview  was  chosen  for  both  in-person  and  online  interviews.  Salmons 
 (2015)  noted  that  this  type  of  interview  provides  balance  between  pre-identified  guideline 
 with  flexible  follow-up  on  the  interview  spot.  Therefore,  choosing  this  interview  structure 
 allows researcher to  actively pursue the answer for the research questions,  at  the same time 
 keep  mind  opened  for  the  significant  information  which  can  be  produced  during  the 
 conversation. 


Regardless of in-person or online interviews, the same procedures are strictly implemented to 
 ensure the ethics of doing research. Before each interview brief statements including study‟s 
 purposes,  usage  of  collected  data,  and  anonymity  principal  were  presented,  together  with 
 requesting  participants‟  permission  for  the  interviews  to  be  recorded.  All  participants  were 
 fully informed that they had rights to ask interviewer any questions during or at the end of the 
 interview  as  a  matter  of  “equally  exchanging  information”  (Klave  &  Brinkmann,  2009, 
 p.128). 


Face-to-face interviews  


There  were  three  interviews  (N=3)  conducted  on  face-to-face  basis.  The  informed  consent 
has been verbalized to participants through telephones before meeting schedule. All of three 
parents  wished  to  have  in-person  interviews  and  the  time  and  location  were  arranged  up  to 
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 participants‟ convenience, for instance:  at home, working office and café shop. Two out of 
 three were willing to be recorded while the third one was hesitant. This participant accepted 
 to  be  recorded  only  after  when  researcher  explained  the  usage  of  data  and  ensured  that 
 participant‟s identity would be strictly respected.  


Though  researcher  has  acquainted  three  informants  before,  engaging  in  such  deep 
 conversation  has  never  occurred.  Bearing  in  mind  that  “interview  is  a  social,  interpersonal 
 encounter,  not  merely  a  data  collection  exercise”  (Cohen  et  al.,  2011,  p.  421),  researcher 
 attempted  to  initiate  a  conversation  in  the  most  natural  way  by  not  rushing  into  asking 
 questions  immediately.  Researcher  took  necessary  time  for  both  sides  to  get  familiar  with 
 each  other.  The  act  of  taking  enough  time  for  both  sides  is  driven  by  the  thought  that  “at 
 certain point of the interview, there is no such specific method prescribed for the interviewer, 
 rather interviewer has to make decision right on the spot” (Klave & Brinkmann, 2009, p.16). 


The purpose is to try to build up the relaxed, non-threatening and trusted ambiance for both 
 researcher and participants  (Cohen et  al.,  2011, p. 433).  In fact,  it‟s interesting to  note how 
 different  these  three  interviews  started,  particularly  the  way  participants  posed  the  first 
 concerns. Interviewee at home setting tended to be really engaging in telling “the story of the 
 son”  in  general  academic  learning,  which  appeared  very  good.  Researcher  had  to  politely 
 bring  back  the  key  topic  and  ask  permission  for  interview  record.  The  next  interview  at 
 working office went straight to the point which researcher can re-introduce about the purpose 
 of  the  study.  The  last  face-to-face  interview  at  café  shop  in  which  participant  initially 
 expressed  her  concern  about  the  child‟s  Vietnamese  competence  as  well  as  expectation  of 
 finding a Vietnamese language teacher  for the child. Again,  researcher politely  waited until 
 interviewee  finished  and  kindly  remind  about  the  study  topic.  She  then  was  hesitant  being 
 recorded and only granted permission when the ethics of anonymity and confidentiality were 
 re-explained. 


Online interviews  


Other  potential  informants  are  identified  through  social  network  (e.g:  Facebook  groups). 


Short  messages  presenting  basic  background  information  of  the  study  have  been  sent  to  7 
 potential participants through their Facebook messengers. All those who replied (N=7) to the 
 messages agreed to participate and wished to have interviews through Facebook messenger as 
 the  most  convenient  ways.  Indeed,  online  interview  is  helpful  in  this  study  for  it  allows 
 researcher  to  access  to  several  informants  who  live  in  such  distant  areas  (Klave  & 


Brinkmann, 2009, p. 149). 



(23)17 
 Admittedly, the fact that researcher and interviewees got in touch for the first time and verbal 
 communication were only via Facebook messenger made it tricky for both sides to build such 


“virtual”  trust  and  supportive  relationship.  Nevertheless,  researcher  attempted  to  create  the 
 rapport  with  interviewees  by  being  honest  with  them,  showing  genuinely  interest  in  their 
 responses and effort for the study. Moreover,  researcher‟s mentality when conducting  online 
 interviews  was  not  as  an  interviewer  seeking  for  answers,  but  in  the  similar  position  with 
 participants in a way that we are both Vietnamese people living in Finland for certain number 
 of  years.  Attempting  to  approach  all  interviews  from  this  position  is  expected  to  bring 
 closeness to interviewees, hence helping to build a more trust relationship. 


Language of interviews 


The  language  used  for  all  10  interviews  was  Vietnamese  –  a  native  language  of  both 
 researcher  and  participants.  The  usage  of  the  same  mother  tongue  language  is  certainly 
 advantageous for participants to feel relaxed when communicating as well as easier for them 
 to  describe  things  and  thoughts,  while  researcher  was  more  able  to  seek  the  intentions  or 
 meanings from interviewees‟ answers. 


Interview schedule 


The table below shows a timeline for in-depth interviews and the approximate length of time 
 for interviews. 


Table 3.2: Timeline and length of interviews. 


3 in-person interviews  7 online interviews 
 Time 


April, 2018  June & August, 2018 


Length of interview  1 hour – 1,5 hours  45 mins – 1,5 hours 
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 3.5. Data analysis 


3.5.1. Processing data


Right  after  each  interview  was  conducted,  a  summary  depicting  how  the  interview  was 
 conducted,  what  main  emergent  themes  are  as  well  as  researcher‟s  initial  impression  about 
 the  whole  interview  were  jotted  down.  This  form  of  summary  can  be  deemed  a  very  initial 
 step  immersing  into  the  data,  which  can  be  used  for  examining  the  phenomenon  later. 


(Charmaz,  2006,  p.181)  or  for  enhancing  the  data  at  later  stage  (Gibbs,  2007,  p.5). 


Transcription was undertaken only after all the interviews have been completed. Despite not 
 being transcribed verbatim, the aim was to keep the transcripts to be as loyal to the original 
 words as possible.  


3.5.2. Data analysis 


Data analysis is inspired by few techniques used in grounded theory analysis, namely: open 
 coding  and  constant  comparison.  (Gibbs,  2007).  The  following  figure  gives  further 
 illustration for how the data is qualitatively analyzed: 


Table 3.3. Summary table for analyzing the data. 


Coding techniques  Specific steps  Products 


Open coding & 


refining codes 


Step 1: Read and label the text 
 transcripts 


1st coded transcripts 


Step 2: Read interview summary & 1st
 coded transcripts 


2nd coded transcripts (more refined 
 coding) 


Step 3: Read 2nd coded transcripts & 


listen to interview records 
 simultaneously. 


3rd coded transcripts (more refined 
 coding) & emergent themes 


Constant  
 comparison 


Step 4: Compare and contrast the 
 emergent themes with 3 research 
 questions 


3 general categories corresponding 
 to 3 research questions 


Step 5: Cross-tabulate the codes under 
 3 general categories 


- A table displaying codes from all 
 interview transcripts 


- The creation of more sub-
 categories 


Step 6: Refine 3 main categories & 


sub-categories 


(Make sure it‟s a good fit between 
 coded texts and categories) 


A finely match of codes under 
sub-categories and main categories 
which answer research questions. 
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 Step 1:  Each transcript  is  read  for the  first  time and open coding is  applied at  this  step. As 
 both  Charmaz  (2006,  p.48)  and  Dey  (2007,  p.85)  agreed  upon  that  open  coding  at  the 
 beginning allows researcher to generate as much new ideas and thoughts as much as possible. 


With such choice of coding method, it is aimed to spark all the possibilities which shed light 
 to  the  research  topic.  That  is  to  say,  while  researcher  tried  to  keep  mind  open  to  all 
 possibilities  at  coding,  it  is  quite  certain  that  coding  process  should  be  driven  by  certain 
 criteria inferred from research questions.(Cohen et al., 2011, p. 561). Hence, in this step, the 
 criteria  might  related  to  parents‟  opinions  of  English  and  other  foreign  learning,  their 
 experiences and wishes related to English education at Finnish schools.  


The  transcripts  were  coded  from  the  basis  of  “line-by-line,  phrase-by-phrase,  sentence-by-
 sentence,  paragraph-by-paragraph”  (Cohen  et  al.,  2011,  p.561)  with  particular  attention  to 
 above- mentioned criteria.  


Step 2: Coded texts in step 1 are re-read and re-assigned so that they becomes more refined 
 under  the  criteria  mentioned.  Along  with  this,  the  reading  of  summary  is  also  taken  into 
 consideration.  This  process  of  going  back  and  forth  is  necessary  as  mentioned  by  Cohen  et 
 al., (2011) as: “to ensure consistency and coverage of the codes and data.” (p.560).  


Step  3: More  refined  coded  in  step  2  are  re-read  and  interview  records  are  listened  at  the 
 same  time.  Meanwhile  coding  involves  examining  the  transcripts  several  times,  which 
 provides researcher with closer insights of the phenomenon (Charmaz, 2006, p. 181); there is 
 a  likelihood  that  nuance  from  non-verbal  expressions  (which  are  not  shown  up  in  the 
 transcript)  as  well  as  the  broader  views  about  the  issues  are  neglected.  Therefore,  Cohen  et 
 al., (2011) has suggested that listening back to the record while coding the data is a good way 
 to  look  at  the  phenomenon  from  broader  perspective  (p.537).  In  this  step,  participants‟ 


emotions expressing through voice and high pitch when recalling experience of their children 
 using English are significantly highlighted and more refinement is made to coded texts in step 
 2. 


Up  to  this  step,  an  iterative  process  of  re-reading,  refining  and  re-assigning  the  codes  has 
ended up with  4 the emergent  of themes:  3 themes roughly related with  research objectives 
and 1 theme related with parents‟ experiences when learning foreign languages (i.e: Finnish 
or English) which is set aside. 
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 Step  4:  Three  emergent  themes  are  constantly  compared  and  contrasted  with  research 
 objectives,  resulting  in  more  refined  themes  which  generally  respond  to  three  research 
 questions.  


Step  5:  All  codes  are  re-read  and  cross-tabulated.  According  to  Gibbs  (2007),  cross-
 tabulation in qualitative means that putting data, which can present various characteristics of 
 individuals into cells of tables for the purpose of systematic comparison (p7).  


The rows consist of 10 respondents and each column which contains coded text responds to 
 three coarse themes identified above, namely: (1) opinions toward foreign language education 
 at  the  young  age;  (2)  opinions  toward  English  education  in  Finnish  schools;  and  (3)  hopes 
 and expectation regarding English language education.  


Next, constant comparison is made by reading cross cells under each column – which means 
 the codes are compared and contrasted among 10 respondents. (Gibbs, 2007, p. 8). By doing 
 so, researcher is able to observe how responses among respondents differ or resemble in the 
 same  theme/category;  hence  ending  up  with  generating  more  sub-categories  (Dey,  2007, 
 p.88). Up to this point, it can be observed that while the main categories are mutually shaped 
 based on the research questions, the sub-categories starts to arise during the analysis (Klave 


& Brinkmann, 2009, p.203) 


Step  6:  Re-read  and  compare  the  newly  created  sub-categories  with  existing  categories, 
which  helps  make  sure  the  consistency  between  coded  text  and  categories  (Cohen  et  al., 
2011,  p.600).  Also,  coded  texts  might  also  be  re-arranged  to  fit  with  the 
subcategories/categories.  This  step  ends  up  with  whole  sets  of  categories  or  subcategories 
which are ready to answer research questions. 
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4. FINDINGS & DICUSSION 


This section is to present the results from the analysis in previous part. There are three main 
 categories found corresponding to three research questions. The first question aims to explore 
 what  views  and  opinions  of  Vietnamese  parents  about foreign  language  learning  at  the 
 young  age.  The  second  question  specializes  at  parents‟  attitudes  and  perspectives  toward 
 English language education in Finnish primary schools. The last question is to understand 
 what parents expect  and wish for their  children’s English language learning.  After  three 
 main  themes  are  identified,  the  process  of  constantly  comparing  and  contrasting  results  in 
 similar themes that are put together to create sub-categories.  (Like mentioned in step 6, part 
 3.5.2) 


4.1. Parental views and opinions toward foreign language education at the early 
 age 


The first research question: “What  do parents  view foreign  language education at  the early 
 age?” aims to identify opinions and attitudes of parents toward learning English  at primary 
 school  level.  4  sub-categories  of  parents‟  opinions  and  attitudes  have  been  identified  as 
 related to children‟s learning English with other languages at the same time. 


Table 4.1. Subcategories for research question # 1. 


4.1.1. The role of learning English toward young learners. 


4.1.2. The optimal period for starting English 


4.1.3. Interference of learning more than one language at the early age.  


4.1.4. Factors facilitate English language learning 


4.1.1. The role of learning English toward young learners. 


There are different ways that parens view English learning and its roles toward their children 
 now and in the future. Most of the parental view represent utilitarian role of English in their 
 children‟s life and study:


  


P2  Without English, the child becomes “isolated” to the world


P7  English is a medium language through which the child completes other subject‟s task


P1, P9, 
 P10 


English is the important step toward multilingualism and multi-culture



(28)22 
   


       


  Figure 4.1. Overview of parents‟ opinions about the role of learning English. 


It  could  be  seen  from  the  majority  of  parents‟  response  is  that  it  is  a  great  advantage  for 
 children  when  travelling  or  applying  for  future  job  if  they  are  to  communicate  English 
 efficiently.  In  particular,  it  was  well-noted  that  being  proficient  at  English  allows  their 
 children to even live and work abroad: 


“Bây giờ thấy con mình đi đâu cũng có thể sử dụng được tiếng Anh, như hồi đi Tiệp hay sân bay Hồng 
 Kong cháu là người gọi taxi và hỏi đường thì chị thấy tự hào và chị tin rằng về sau nếu có tiếng Anh thì 
 vứt đâu con chị cũng có thể sống được” (4) 


I  feel  proud  to  see  my  child  as  the  main  communicator  using  English  when  we 
 travelled to Czech or at Hong Kong airport, then I believe that he will be able to live 
 anywhere in the world. (P4) 


Being  able  to  orally  communicate  in  English  is  obviously  important  to  many  parents, 
 especially at international environment. This proves that the child can adapt to new places by 
 using  English  to  ask  for  help  when  needed  and  it  is  consider  as  an initial  advantage  for a 
 future  life.  Therefore,  one  parent  considers  without  English  the  child  will  become 


“isolated” to the rest of the world:


Ồ, nếu không học tiếng Anh mà chỉ học tiếng Phần thôi chị nghĩ bé sẽ rất “isolated to the world” bởi 
 tiếng Phần chỉ có 5 triệu người nói thôi, thà nó nói tiếng Việt còn được 91 triệu người. Chưa kể đến đa 
 số người Phần cũng có thể sử dụng được tiếng Anh. (P2) 


Oh, if the child only learns Finnish she will be isolated to the world because there are 
 only  5  million  of  Finnish  speakers.  Compared  to  91  million  of  Vietnamese 
 counterparts in the world, it is far better to learn Vietnamese. Not to mention that a 
 majority of Finns can also speak English. (P2) 


Indeed,  several  parents  shared  similar  thoughts  about  the  crucial  status  of  English  as  a 
 dominant  international  language  and  certainly  it  is  important  for  the  young  generation  to 
 know the language to position themselves as global citizens.  


Parent  whose  child  is  attending  bilingual  English  school  discussed  the  position  of  English 
 among other languages that their children might need to learn later: 


P3, P4, 


P5, P6, P9  Knowing English is advantageous for a child‟s lives now and in future
 P1, P8, 


P10 


English is not an only foreign language that the children must learn
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Mặc dù tiếng Anh là ngôn ngữ quốc tế nhưng nếu sau này con chị có học giỏi tiếng Anh chị nghĩ nó 
 không phải là cái gì quá to tác. Với chị tiếng Anh đơn giản chỉ là một ngôn ngữ như bao ngôn ngữ khác 
 thôi. Khi đã học tốt tiếng Anh rồi thì việc học các ngoại ngữ khác không có gì khó khăn cả. (P10) 


I  think  it  is  not  really  big  deal  even  when  my  child  is  good  at  learning  English  –  a 


“considered” international language. For me, English is simply a language like any 
 other  languages  which  are  used  for  communication.  Also  I  think  when  the  child  is 
 good at it, he will be good at other languages also. (P10)  


Quite  apparently,  one  parent  (P10)  acknowledged  the  popular  status  of  English  in 
 international  communication;  yet  she  does  not  just  expect  English  as  the  ultimate  foreign 
 language  which  her  son  can  learn.  Rather  she  believes  that  the  start  of learning  English 
 opens to door to learning other languages also or multilingualism. For her, being able to 
 be  competent  at  English  should  be  something  taken  for  granted  for  her  son-  which  later 
 should leads to learning of other foreign language also. 


Another parent (P8) viewed learning English in relation with other foreign languages. This is 
 what she explained to her daughter about the significance of learning several languages: 


Lâu lâu bé cũng hỏi tại sao phải học nhiều ngôn ngữ. Lúc đó chị giải thích rằng việc đó sẽ làm giàu cho 
 bản thân con. Chị bảo là con hơn các bạn Phần Lan khác vì con được thêm tiếng Việt. Thí dụ bạn Phần 
 Lan được học tiếng Phần, tiếng Anh, tiếng Thụy Điển thì họ hiểu được 3 ngôn ngữ còn con vừa tiếng 
 Phần,  tiếng  Việt,  tiếng  Anh,  tiếng  Thụy  Điện  hoặc  sau  này  khả  năng  còn  còn  học  thêm  tiếng  Pháp, 
 tiếng Đức thì con có nhiều ngôn ngữ nên có thể giao tiếp với nhiều người ở nhiều văn hóa khác nhau. 


Như vậy là làm giàu cho bản thân con. (P8) 


Sometimes  my  daughter  asked  why  learning  several  languages?  I  explained  that  it 
 will  be  beneficial  for  yourself.  Compared  to  other  Finns  peers,  you  always  possess 
 one extra language which is Vietnamese. While Finn peers have three languages, i.e: 


Finnish,  English  and  Swedish,  you  have  four.  Later,  you  might  also  need  to  learn 
 French, German. The more languages you learn the more you can communicate with 
 people from various cultures. In this way, you are enriching your life experience. (P8) 
 It  is  quite clear that for this  parent  that English is  not  only language that her child needs  to 
 learn.  Learning  English  together  with  other  foreign  language  provides  the  child  with 
 linguistic and cultural experience when she grows up.  


From parents  (P8  &  10),  two important ideas  might  be inferred about  the status  of English: 


firstly, English  should  not  be  deemed  as  supreme  language  to  learn  and  secondly,  that 
 English is an intitial step toward learning other languages in the future. 


However for now; the child can benefit from learning English, not merely as a language but 
as an effective tool to expand learning in other areas: 
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